Bringing Learning to Life:  Evaluation of <i>Everyday Skills in maths and English</i> by Farrow, Robert
Open Research Online
The Open University’s repository of research publications
and other research outputs
Bringing Learning to Life: Evaluation of Everyday
Skills in maths and English
Conference or Workshop Item
How to cite:
Farrow, Robert (2019). Bringing Learning to Life: Evaluation of Everyday Skills in maths and English. In:
Open Education 2019, 30 Oct 2019-1 Nov 2019, Phoenix, AZ.
For guidance on citations see FAQs.
c© [not recorded]
Version: Version of Record
Copyright and Moral Rights for the articles on this site are retained by the individual authors and/or other copyright






























































Stakeholder	 Collector	 Description	 Responses	Bedford	College	Group)	 https://openuniversity.onlinesurveys.ac.uk/learner-survey-jan-2019-bedford-1	 Access	to	HE		 1	https://openuniversity.onlinesurveys.ac.uk/learner-survey-jan-2019-bedford-2	 Learning	Centre	Tresham	 82	https://openuniversity.onlinesurveys.ac.uk/learner-survey-jan-2019-bedford-3	 Interested	New	Learners	Tresham	 1	
  9	
https://openuniversity.onlinesurveys.ac.uk/learner-survey-jan-2019-bedford-4	 Interested	New	Learners	Bedford	 5	https://openuniversity.onlinesurveys.ac.uk/learner-survey-jan-2019-bedford-5	 	 n.d.	Middlesbrough	College	 https://openuniversity.onlinesurveys.ac.uk/learner-survey-jan-2019-middlesbrough-1	 19+	Adult	Provision	 n.d.	https://openuniversity.onlinesurveys.ac.uk/learner-survey-jan-2019-middlesbrough-2	 19+	Infills	 n.d.	https://openuniversity.onlinesurveys.ac.uk/learner-survey-jan-2019-middlesbrough-3	 Potential	New	Students		 48	https://openuniversity.onlinesurveys.ac.uk/learner-survey-jan-2019-middlesbrough-4	 	 n.d.	https://openuniversity.onlinesurveys.ac.uk/learner-survey-jan-2018-middlesbrough-5	 	 n.d.	West	Herts.	College	 https://openuniversity.onlinesurveys.ac.uk/learner-survey-jan-2019-west-herts-1	 	 26	Non-formal	Learners		 https://openuniversity.onlinesurveys.ac.uk/bringing-learning-to-life-learner-survey-facebook-1	 Bedford	and	Tresham	 5	https://openuniversity.onlinesurveys.ac.uk/bringing-learning-to-life-learner-survey-facebook-2	 Middlesbrough	 2	https://openuniversity.onlinesurveys.ac.uk/bringing-learning-to-life-learner-survey-facebook-3	 West	Herts	 0	https://openuniversity.onlinesurveys.ac.uk/bringing-learning-to-life-learner-survey-facebook-4	 The	Open	University	 7		 Total	Learners	 174		A	smaller	number	of	responses	was	received	from	staff	(as	might	be	expected).	This	table	summarises	the	data	collected	for	staff.			
Table	2.	Staff	Survey	Collectors	(Survey	1)	





























Gender	 Responses	 %	Male	 39	 22.4%	Female	 133	 76.4%	Trans	 1	 0.6%	Other	 1	 0.6%		
Ethnicity		Almost	three	quarters	(77.3%)	responses	came	from	people	who	identify	as	White	or	White	British.		The	remaining	20%	comprised	a	range	of	ethnicities.		
Table	5.	Learner	Ethnicity	(Survey	1,	n=171)	




Disability	 %	Learning	disability	 35.7%	Mental	disability	 21.4%	Physical	or	motor	disability	 21.4%	Other	 14.3%	Developmental	disability	 7.1%		No	learners	declared	a	visual,	hearing	or	neurocognitive	disability.			Conditions	reported	under	“other”	were	diabetes	and	emphysema.			2.2	Learner	Profiles		
Employment	Status			
Table	7.	Learner	Employment	Status	(Survey	1,	n=172)	

















0 5 10 15 20 25 30 35
Entry level (e.g. GCSEs below Grade G)
Level 1 (e.g. GCSEs Grade D-G)
Level 2 (e.g. GCSEs Grade A*-C)
Level 3 (e.g. A Levels, BTEC Extended…
Level 4 (e.g. Year 1 Foundation Degree, HNC)
Level 5 (e.g. Year 2 Foundation Degree, HND)
Level 6 (e.g. Honours Degree)
Level 7 (e.g. Masters Degree)






































































































































































































































1-2	years 3-5	years 6-10	years 11-15years 16-20years 21-25years 26	years	+ n.d.
Years	of	Experience	(Staff)























































































































































































































































































































































Reading	 Speaking	 Understanding	 Writing	8.3	 8.1		 8.1		 7.6			Scores	are	marked	on	scale	of	1	(least	confident)	to	10	(most	confident).		On	the	whole	learners	were	highly	confident	in	their	abilities	with	the	English	language.		Some	learners	scored	themselves	lowly	across	the	board.	(In	one	case	this	was	attributed	to	dyslexia.)		In	comments,	some	learners	expressed	less	confidence	with	writing	than	with	other	elements	which	might	explain	the	lower	average	score.			3.2	Confidence	with	mathematics			
Table	13.	Learner	Confidence	(mathematics)	(Survey	1,	n=168)		 Confidence	Addition	&	subtraction	 8.2	Multiplication	&	division	 7.5	Understanding	information	about	temperature,	weights	and	measures	 7.1	Double	checking	someone	else's	calculations	 7	Understanding	mathematical	information	and	symbols	 6.9	Working	with	measurements	like	height,	weight,	length	and	width	 6.9	Converting	units	(e.g.	currency	exchange)	 6.8	Using	maths	to	solve	real-world	problems	 6.7	Using	mathematical	formulas	/	algebra	 5.7		Generally,	the	respondents	expressed	a	high	degree	of	confidence	with	their	ability	to	use	mathematics,	but	with	less	confidence	expressed	around	mathematical	symbols	and	formula.				3.3	Confidence	with	Learning	Skills			
Table	14.	Learner	Confidence	(Survey	1,	n=165)	
	 Confidence	Ability	to	learn	new	skills	 8.1	Respond	to	new	challenges	 8.1	Self-management	 8	Solve	new	problems	 7.9	Professional	development	 7.8	Deal	with	social	situations	or	challenging	behaviour	 7.7	Using	technology	 7.7	Academic	study	 7.6	
  21	
	On	the	whole	learners	expressed	a	high	level	of	confidence	in	their	own	ability	to	engage	in	behaviours	associated	with	learning	and	development.		Academic	study	was	the	lowest	ranked	confidence	measure.		This	could	be	interpreted	to	suggest	that	learners	do	not	see	academic	study	as	supported	by	learning	new	skills	(when	this	is	not	in	fact	the	case).		A	similar	point	could	be	made	about	technology	use	although	it	should	be	noted	that	the	range	of	responses	here	is	quite	narrow.		4.	Technology	Use			4.1	Confidence	with	Technology		
Table	15.	Learner	Technology	Confidence	(Survey	1,	n=165)		 Confidence	Desktop	computer		 8.6	Internet	connection	 8.5	Laptop	computer	 8.5	Smartphone	 8.5	Wireless	networking	 8.4	Tablet	computer	 8.3	Social	media	 8		Respondents	were	generally	confident	with	using	technology,	with	high	scores	across	the	range	of	devices	that	could	be	used	for	learning.	Social	media	was	the	technology	aspect	where	learners	showed	least	confidence,	perhaps	reflecting	concerns	about	privacy	and	sharing.		Learners	rated	their	confidence	for	using	specific	technologies	higher	than	for	technology	use	in	general	(see	5.3)		4.2	Access	to	Technology			
Table	16.	Learner	access	to	technologies	(Survey	1)	


















Access	to	technology	 138	 11	 8	 2	 2	 n=161	Access	to	Internet	 157	 6	 3	 2	 2	 n=170	
Caring	or	family	commitments	 73	 43	 20	 10	 14	 n=160	
Disability	 146	 5	 5	 3	 2	 n=161	Fear	of	failure	 89	 28	 21	 12	 8	 n=158	Financial	Concerns	 60	 34	 28	 23	 15	 n=160	Lack	of	confidence	 84	 27	 30	 9	 11	 n=161	Lack	of	study	skills	 96	 19	 27	 8	 8	 n=158	
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Lack	of	technology	skills	 106	 12	 25	 8	 6	 n=157	
Language	&	communication	skills	 113	 20	 20	 3	 5	 n=161	
Not	knowing	where	to	begin	 78	 28	 38	 11	 4	 n=159	
Pressure	from	others	 116	 19	 14	 5	 2	 n=156	
Social	interactions	 123	 14	 14	 6	 1	 n=158	
Time	management	 66	 39	 33	 12	 10	 n=160	

























Accessing	learning	resources	online	 6	 4	 9	 75	 65	 n=159	
Accessing	learning	resources	for	free	 5	 2	 5	 48	 79	 n=139	
Accessing	learning	resources	'anywhere,	anytime'	 5	 5	 7	 48	 66	 n=131	
Being	able	to	learn	at	my	own	pace	 4	 4	 4	 56	 96	 n=164	
Close	support	from	other	learners	 11	 8	 37	 63	 41	 n=160	
Close	support	from	tutors/teachers	 4	 1	 16	 71	 66	 n=158	
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Learning	that	takes	account	of	my	particular	needs	 12	 2	 21	 65	 59	 n=159	
Less	text	and	more	audio/visual	resources	 14	 15	 51	 46	 38	 n=164	
Managing	my	own	learning	 9	 9	 28	 65	 47	 n=158	










































































































































































































Would not benefit me Unlikely to benefit me No opinion











No	change	 		 		 	
Cultural	benefits	 1	 1	 73	 24	 59	 n=158	
Social	interactions	 0	 0	 59	 39	 67	 n=165	
Being	a	more	rounded	person	 2	 0	 38	 58	 68	 n=166	Being	happier	or	more	contented	 1	 0	 32	 53	 77	 n=163	Enable	further	learning	or	study	 1	 0	 21	 54	 85	 n=161	
Confidence	 0	 0	 20	 57	 89	 n=166	
Performance	in	job/study	 0	 0	 23	 48	 93	 n=164	
Professional	development	 0	 0	 17	 49	 94	 n=160	












































































































































































































Lack	of	confidence	 4.8%	 19.0%	 4.8%	 33.3%	 38.1%	 n=21	Work/life	balance	 13.6%	 13.6%	 31.8%	 9.1%	 31.8%	 n=22	Lack	of	study	skills	 0.0%	 13.0%	 30.4%	 26.1%	 30.4%	 n=23	
Fear	of	failure	 5.0%	 15.0%	 35.0%	 20.0%	 30.0%	 n=21	Time	management	 4.5%	 13.6%	 27.3%	 31.8%	 22.7%	 n=22	Not	knowing	where	to	begin	 5.0%	 15.0%	 45.0%	 20.0%	 15.0%	 n=20	
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Language	&	communication	skills	 4.5%	 23.8%	 52.4%	 14.3%	 9.5%	 n=22	Financial	concerns	 13.6%	 18.2%	 50.0%	 9.1%	 9.1%	 n=22	Social	interactions	 21.1%	 31.6%	 26.3%	 15.8%	 5.3%	 n=19	
Lack	of	technology	skills	 20.0%	 25.0%	 40.0%	 10.0%	 5.0%	 n=20	
Pressure	from	others	 25.0%	 10.0%	 35.0%	 25.0%	 5.0%	 n=20	
Caring	or	family	commitments	 4.8%	 23.8%	 42.9%	 23.8%	 4.8%	 n=21	
Disability	 19.0%	 27.3%	 36.4%	 9.1%	 4.5%	 n=21	
Access	to	technology	 55.0%	 15.0%	 20.0%	 10.0%	 0.0%	 n=20	















































































































Accessing	learning	resources	online	 4.8%	 14.3%	 4.8%	 42.9%	 33.30%	 n=21	Accessing	learning	resources	for	free	 4.8%	 14.3%	 0.0%	 38.1%	 42.90%	 n=21	Accessing	learning	resources	'anywhere,	anytime'	 0.0%	 9.5%	 0.0%	 57.1%	 33.30%	 n=21	Being	able	to	learn	at	own	pace	 4.8%	 4.8%	 19.0%	 28.6%	 42.90%	 n=21	
Close	support	from	other	learners	 0.0%	 9.1%	 9.1%	 59.1%	 22.70%	 n=22	
Close	support	from	tutors/teachers	 4.5%	 0.0%	 0.0%	 31.8%	 63.60%	 n=22	
Learning	that	takes	account	of	particular	needs	 4.5%	 4.5%	 0.0%	 36.4%	 54.50%	 n=22	
Less	text	and	more	audio/visual	resources	 0.0%	 0.0%	 4.8%	 57.1%	 38.10%	 n=21	
Managing	one’s	own	learning	 0.0%	 13.6%	 27.3%	 40.9%	 18.20%	 n=22	
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Using	assistive	technologies	(e.g.	screen	readers,	hearing	devices,	memory	aids,	etc.)	














































































Would not benefit the learners I support Unlikely to benefit the learners I support
No opinion Likely to benefit the learners I support
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Everyday English Everyday Maths
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Table	25.	Referrals	to	Everyday	Skills	(31st	July	2019)	
Referring	Domain	 Description	 Visits	 %	typed/bookmarked	 Typed	into	browser	or	bookmarked	previously	 15,555	 45.9%	google.com	 Google	Search	 9,103	 26.9%	reed.co.uk	 Reed	 5,435	 16.1%	google.co.uk	 Google	Search	 2,806	 8.3%	facebook.com	 Facebook	 2,325	 6.9%	westherts.ac.uk	 West	Herts	College	 1,853	 5.5%	bing.com	 Bing	Search	 1,006	 3.0%	com.google	 Google	Android	Search	 656	 1.9%	bradfordcollege.ac.uk	 Bradford	College	 596	 1.8%	mboro.ac.uk	 Middlesbrough	College		 584	 1.7%	youtube.com	 YouTube	 344	 1.0%	yahoo.com	 Yahoo!	Search	 331	 1.0%	bbc.co.uk	 BBC	 310	 0.9%	bedford.ac.uk	 Bedford	College		 287	 0.8%	tresham.ac.uk	 Tresham	College	(Bedford	College	Group)	 261	 0.8%	ounews.co	 Open	University	News	 221	 0.7%	boston.ac.uk	 Boston	College		 131	 0.4%	sharepoint.com	 SharePoint	collaboration	platform	 109	 0.3%	vk.com	 VK	Social	Media	(Russia)	 109	 0.3%	t.co	 Twitter		 102	 0.3%	ccsw.ac.uk	 Cheshire	College	-	South	&	West	 84	 0.2%	live.com	 Microsoft	Outlook	 83	 0.2%	















visits	to	course	 enrolments	 %	enrolling	 badges	earned	 %	completion	all	badged	courses	(Jan	2019)	 1,114,792	 161,814	 15%	 21,383	 13%	
Everyday	
Maths	 4789	 934	 20%	 112	 12%	
Everyday	
English	 9310	 1,799	 19%	 76	 4%		This	higher	level	of	interest	at	the	start	of	a	programme	of	study	could	be	interpreted	as	consistent	with	the	high	levels	of	confidence	expressed	by	learners	in	Survey	1.				Overall	there	was	more	interest	in	Everyday	English	than	Everyday	Maths	but	learners	on	the	Maths	course	were	more	likely	to	complete	and/or	be	awarded	a	badge.		The	lower	completion	rate	for	Everyday	English	could	be	reflective	of	a	lower	level	of	interest	in	receiving	informal	recognition	of	learning	through	digital	badging.	It	should	also	be	remembered	that	the	learners	taking	Everyday	Skills	courses	are	often	inexperienced	learners	and	this	can	easily	result	in	a	lower	rate	of	completion	than	seen	in	other	badged	courses	on	OpenLearn.			 	









































































                                               6	It	should	be	noted	that	the	populations	who	participated	in	Survey	1	and	Survey	2	were	not	matched,	and	any	generalizable	claims	about	the	impact	of	the	course	materials	on	learners	should	be	carefully	qualified.		However,	learners	who	used	the	same	participation	code	for	Survey	1	and	Survey	2	can	be	assumed	to	be	part	of	a	consistent	cohort.		
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Table	29.	Age	distribution	(Survey	2,	n=129)	























Disability	 %	Learning	disability	 27.6%	Physical	or	motor	disability	 24.1%	Mental	disability	 20.7%	Other	 20.7%	Neuro-cognitive	disability	 13.8%	Hearing	disability	 10.3%	Visual	disability		 6.9%	Developmental	disability	 3.4%				Conditions	reported	under	‘Other’	included	motor	neurone	disease,	dyslexia,	and	“illness”.		This	was	a	more	diverse	range	of	disabilities	than	reported	in	Survey	1,	and	the	proportion	of	the	sample	who	reported	having	a	disability	was	also	much	higher.	This	is	not	easily	explained	by	a	significant	difference	in	age	between	the	two	samples,	and	may	reflect	the	use	by	disabled	learners	of	platforms	like	OpenLearn.		15.	Learner	Profiles			Survey	2	asked	the	same	questions	about	learners	and	their	main	occupation(s)	as	Survey	1.		15.1	Employment	Status	&	Family	Commitments			
Table	33.	Learner	Employment	Status	(Survey	2,	n=129)	






















0 5 10 15 20 25
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Level 8 (e.g. Doctorate)
Level 7 (e.g. Masters Degree)
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Reading	 Speaking	 Understanding	 Writing	8.0	 7.4	 8.0	 7.0		Scores	are	again	ranked	on	a	scale	where	1	indicates	least	confidence	and	10	greatest	confidence.		The	pattern	observed	is	similar	to	Survey	1	with	participants	showing	the	least	confidence	about	writing,	though	there	are	two	significant	differences.		Firstly,	average	scores	overall	are	lower	(with	the	exception	of	Understanding)	by	between	0.3	and	0.7	points.		Secondly,	there	seemed	to	be	less	confidence	with	speaking	in	Survey	2.		This	might	partly	be	explained	by	the	online	nature	of	these	learners.				While	we	need	to	be	careful	about	generalizing	between	the	two	sample	groups	for	Survey	1	and	Survey	2,	it	is	noteworthy	that	those	who	had	taken	the	Everyday	Skills	course	tended	to	report	less	confidence	with	English	than	those	who	had	only	just	begun	to	use	the	materials.		As	noted	in	§3.1,	people	tended	to	be	quite	confident.		It	could	be	that	learning	more	about	what	is	required	for	formal	study	has	the	somewhat	perverse	effect	of	reducing	confidence	(or	perhaps	identifying	overconfidence)	though	more	data	would	be	needed	to	substantiate	this	adequately.				 	
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16.2	Confidence	with	mathematics				
Table	36.	Learner	Confidence	(mathematics)	(Survey	2,	n=128)		 Confidence	Addition	&	subtraction	 8.0	Multiplication	&	division	 7.6	Understanding	information	like	temperature,	size,	volume,	weight	 7.4	Understanding	information	like	temperature,	size,	volume,	weight	 7.4	Using	maths	to	solve	real-world	problems	 7.1	Understanding	mathematical	information	and	symbols	 7.0	Converting	units	(e.g.	currency	exchange)	 7.0	Working	with	measurements	like	height,	width,	length	 7.0	Double	checking	someone	else's	calculations	 6.9	Using	mathematical	formulas/algebra	 5.8		Scores	here	were	quite	similar	to	those	from	Survey	1,	with	less	confidence	associated	with	more	abstract	mathematical	operations	and	checking	the	work	of	others.			It	should	be	noted	that	people	tended	to	express	a	similar	level	of	confidence	across	all	tasks.		For	instance,	if	they	scored	themselves	highly	on	tasks	relating	to	English	they	were	also	likely	to	score	themselves	highly	for	a	Maths	task.		There	were	quite	a	few	examples	where	respondents	rated	themselves	a	“10”	across	the	board,	for	instance.	Obviously,	this	has	an	inflationary	effect	on	average	scores,	though	around	80%	of	people	tended	to	rate	themselves	an	8	or	higher	for	most	things.		As	noted	in	§3.2,	this	high	level	of	confidence	might	be	surprising	considering	these	are	learners	from	basic	functional	courses.		Although	the	samples	from	Survey	1	and	Survey	2	are	different,	we	might	expect	to	see	some	improvement	in	confidence	once	the	courses	have	been	taken.		If	anything,	we	see	slightly	lower	measurements.		This	could	be	taken	to	suggest	that	inexperienced	learners	become	less	confident	when	exposed	to	course	materials	that	challenge	them	in	some	way.		However,	we	should	also	bear	in	mind	that	the	Everyday	
Skills	courses	are	quite	short:	only	48	hours	of	planned	activity	each.				16.3	Confidence	with	Learning	Skills			
Table	37.	Learner	Confidence	(Survey	2,	n=129)		 Confidence	Ability	to	learn	new	skills		 7.8	Respond	to	new	challenges	 7.5	Self-management	 7.5	Using	technology	 7.5	Solve	new	problems		 7.3	Professional	development	 7.2	Deal	with	social	situations	or	challenging	behaviour	 7.1	Academic	study		 7.1	
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	The	ranking	here	is	the	same	as	in	Table	14	with	the	exception	that	those	using	the	OpenLearn	platform	expressed	a	proportionately	higher	confidence	in	technology	use.		However,	participants	in	Survey	2	tended	to	express	less	confidence	by	up	to	0.6	points.		Academic	study	was	once	again	the	lowest	measurement,	though	this	time	joined	by	difficulty	with	social	situations	or	challenging	behaviour.		Again,	there	were	some	learners	who	rated	their	own	skills	very	highly	with	high	scores	across	the	board	and	some	who	lack	confidence	in	all	areas.		It	was	rare	to	see	someone	offer	an	assessment	of	their	own	skills	which	assigned	very	different	scores	to	different	elements.			17.	Technology	Use		17.1	Confidence	with	Technology		
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                                               7	Onah,	D.	F.,	Sinclair,	J.	&	Boyatt,	R.	(2014).	Dropout	rates	of	Massive	Open	Online	Courses:	Behavioural	Patterns.	6th	International	Conference	on	Education	and	New	Learning	Technologies,	Barcelona,	Spain,	7-9	Jul	2014.		https://warwick.ac.uk/fac/sci/dcs/people/research/csrmaj/daniel_onah_edulearn14.pdf		8	Jordan,	K.	(2015).	Massive	open	online	course	completion	rates	revisited:	Assessment,	length	and	attrition.	The	International	Review	of	Research	in	Open	and	Distributed	Learning,	16(3).	https://doi.org/10.19173/irrodl.v16i3.2112			9	Reich,	J.		&	Ruipérez-Valiente,	J.	A.	(2019).	The	MOOC	pivot.	Science,	363(6423):130–131.		
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	Jones	(2015)	describes	the	“Supported	Open	Learning”	(SOL)	approach	that	was	developed	by	The	Open	University	(UK)	for	supporting	distance	learners	at	scale.10		 1. Distance	or	Open	Learning		a. Learning	‘in	your	own	time’		b. Reading,	undertaking	set	activities	and	assignments		c. Possibly	working	with	others		2. Resources		a. Printed	course	materials,	set	books,	audio	and	video	cassettes,	CD/DVD	materials,	home	experiments,	course	and	program	web	sites	(previously	broadcast	TV	programs)			3. Systematic	support		a. A	course	tutor,	a	regional	network	of	13	centres,	central	library	and	technical	support	b. Tutorial	held	within	regions,	day	schools	and	online	(e.g.	languages,	summer	schools)			Obviously	the	first	two	aspects	are	accommodated	in	open	online	learning,	but	this	level	of	systematic	tutor	support	cannot	necessarily	be	offered	through	a	free	platform	like	OpenLearn.		However,	elements	could	be	adapted	for	specific	purposes	or	course	presentations.			For	example,	if	an	employer	or	college	cohort	was	working	through	materials	together	they	could	offer	targeted	support	which	was	relevant	to	the	circumstances.			Colleges	or	college	networks	could	decide	to	offer	systematic	support	on	a	shared	basis.		Striking	a	balance	between	building	the	independence	and	confidence	of	learners	at	foundational	level	and	giving	the	support	they	need	(but	don’t	necessarily	want)	seems	essential	for	effective	engagement.			In	conclusion,	The	Open	University	is	in	a	unique	position	to	offer	oversight	and	expertise	for	online	and	blended	learning	initiatives.		Working	in	conjunction	with	college	partners	seems	to	have	been	extremely	effective	for	establishing	a	shared	approach	and	body	of	knowledge.		Bringing	Learning	to	Life	has	shown	that	there	is	much	potential	to	further	engage	adult	learners	thorough	flexible,	open	delivery.					 	
                                               10	Jones,	C.	(2015).	Openness,	technologies,	business	models	and	austerity.	Learning,	Media	and	
Technology,	40:3,	328-349,	DOI:	10.1080/17439884.2015.1051307		
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21.3	Suggestions	for	further	work				Based	on	the	findings	of	this	report,	a	number	of	recommendations	may	be	made	for	future	work	in	this	area.			 1. Longer	term	measurements:	one	straightforward	follow-up	to	this	research	would	be	to	repeat	the	evaluation	annually	to	measure	any	changes	in	attitudes	towards	the	learning	materials	of	the	perceived	impact	of	Everyday	Skills.		 2. Wider	measurements:	this	report	uses	data	from	learners	and	staff,	but	the	instruments	can	be	used	with	all	kinds	of	employers	and	other	stakeholders.		 3. Triangulation	of	learner	data:		during	this	initial	presentation	of	Everyday	Skills	it	was	not	possible	to	track	individual	learners	or	connect	survey	responses	to	data	from	the	virtual	learning	environment.	However,	such	triangulation	is	possible	and	would	give	a	more	granular	description	of	learner	pathways.		Most	learners	offered	a	codeword	which	could	be	used	to	connect	survey	responses	without	retaining	personal	information	on	the	learner.			4. Confidence	monitoring:	given	that	there	were	observed	some	interesting	patterns	of	expressed	confidence,	it	would	be	interesting	to	monitor	confidence	more	closely	throughout	the	activities	of	a	course.		This	could	be	done	by	taking	confidence	measurements	at	regular	intervals	(e.g.	after	a	weekly	assignment)	and	identifying	patterns	that	emerge.		5. Comparison	of	online,	classroom	and	blended	use	of	materials:	with	a	bigger	sample	size,	meaningful	comparisons	could	be	drawn	between	the	use	of	
Everyday	Skills	in	different	contexts	and	pedagogies.		This	could	involve	more	detailed	case	studies	for	colleges	using	the	materials.						
